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Abstract: Given the digitalization of modern society and the way a child acquires musical experiences, practitioners 
are expected to apply various media in everyday educational praxis. The theoretical framework of technological pedagogical 
content knowledge (TPACK) is an approach that connects the knowledge of educators with Information and Communications 
Technology (ICT), concurrently developing technology-supported pedagogical knowledge and integration of technology into 
education. The paper aims to investigate educators’ self-assessment of their digital competencies and their implementation in 
musical activities with preschool children. The respondents are full-time and part-time graduate students of the Early Childhood 
and Preschool Education study program from faculties of teacher education in Croatia. The obtained results indicate that 91,1 
% of respondents didn’t have any formal ICT education while 59,5 % didn’t have any additional type of music education except 
during their studies. Nevertheless, the greatest knowledge participants have shown on the competencies for using digital tools 
(CFUDT) scale succeeded by a technological knowledge (TK) scale of the adapted TPACK-TCCMA survey, thus the respondents 
rated their digital and ICT competencies exceedingly high unlike music and pedagogical competencies. Considering the results 
obtained, it can be concluded that additional attention should be given to the development of digital, music, and pedagogical 
competencies during studies that will be applicable in both music and other areas of education. 

Keywords: digital competencies, music preschool education, Information and Communications Technology (ICT), 
Technological pedagogical content knowledge (TPACK). 


Introduction 


Due to the contemporary way of life in which modern technology is increasingly prevalent, children 
from an early age are surrounded by various forms of digital media used independently or with the help 
of adults (Chaudron, 2015; Common Sense Media, 2017; Ofcom, 2017; Mantilla and Edwards, 2019). 
Although there are numerous criticisms of their overrepresentation in the lives of children at the expense 
of free play, it is necessary to accept the new changes and integrate technology into all areas of child- 
rearing. Several research suggest, for example, that well-designed computer programs facilitate and 
contribute to the understanding and acquisition of knowledge and child development (Hsu, Tsai and Liang, 
2011; Panagiotakou and Pange, 2010; McKinnon, 2005; Ralph and Petrina, 2018; Bullock et al., 2017; 
Herodotou, 2018). Therefore, given the way new generations grow up, in convergency to the content, 
children need to be provided with various forms of digital animation in the acquisition of knowledge and 
skills (Liang et al., 2013). Technology, consequently, needs to be integrated into all areas of a child’s 
upbringing and education, including the context of music education. 

As a result of the development of modern technology, the availability of music is immensely 
represented in everyday life by comparison to previous generations. Nowadays, the child adopts and 
acquires various musical experiences on a daily basis, not only in educational situations. From a socio- 
cultural perspective, anything that occurs in the community and practice can be relevant and represent a 
source of a child’s knowledge (Lave and Wenger, 1991). Assuming that children also bring with them “home 
technological knowledge” (McPake, Plowman and Stephen, 2013), they are likewise active co-creators 
of their musical culture (Vestad, 2013, 2014). Hence, music streams into children’s lives through different 
media like TV, DVD player, mobile devices, recordings, and other forms of information communication 
technology (ICT). There are also Disney and DreamWorks productions, the children’s music networks that 
transmit music to children enriching their musical repertoire at homes, community, preschool, and school 
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environments (Lum and Shehan Campbell, 2007; Shehan Campbell and Lum, 2007). The emergence of 
the World Wide Web (www) and the Internet, which provides new, easily accessible ways to gain musical 
experiences, also contribute to the vast presence of music in children’s’ everyday life (Parra-Damborenea, 
2014). Children are therefore surrounded daily by both video and audio media (radio, CD player) through 
which they listen to and receive music. Based on such incentives as well as using digital, mobile, and 
software applications, preschool children furthermore have the opportunity to create music (McPake, 
Plowman and Stephen, 2013; Paule-Ruiz et al., 2017). Certain research confirm that the methodology of 
music education has numerous benefits from the use of new educational technologies —I1CT (Bauer, Reese 
and McAllister, 2003; Savage, 2007; Wise, Greenwood and Davis, 2011; Riley, 2013). Mobile learning and 
game-based learning are new approaches characterized by the utilization of mobile devices that enable 
learning anywhere and at any time (Paule-Ruiz et al., 2017). In addition, touch-based interaction can also 
be employed to practice motor skills and spatial abilities (spatial learning) (Parra-Damborenea, 2014). 

Regardless of the contemporary context in which children are nowadays constantly surrounded 
by different media and different forms of digital technology through which they gain musical experiences, 
music education is under-represented in early and preschool education (Ilari and Gluschankof, 2009). 
In line with the present digital age and changes in the image of the young music learner, O’Neill (2012) 
points to the importance of a developed awareness for the need to provide different opportunities and 
forms of involving children in music activities. In this context, the musical and digital competencies of 
teachers and educators are immensely important. For technology integration into the upbringing and 
education of children, it is primarily necessary to develop the competencies of educators in this field. 
Various documents and research point out that it is essential to integrate this way of acquiring musical 
skills and knowledge into the curriculum at all levels and for each child or student (Rose and Meyer, 2002; 
National Council for Accreditation of Teacher Education, 2008; Shillady and Parikh, 2012; International 
Society for Technology in Education [ISTE], 2014; Ministry of Science and Education of the Republic 
of Croatia [MSE], 2011; MSE, 2014). Also, the conducted research confirm that the competencies of 
educators are one of the most influential factors in the integration of technology into education (Belland, 
2009; Bingimlas, 2009; Brinkerhoff, 2006; Chen, Looi, and Chen, 2009; Hew and Brush, 2007; Inan and 
Lowther, 2010; Karaca, Can and Yildirim, 2013; Scherer, Siddiq and Tondeur, 2019; Dogan, Dogan and 
Celik, 2021; Lee and Tsai, 2010). 

Accordingly, in order to further improve this field, special attention should be paid to further 
research into the competencies of educators. Specific technological knowledge and skills are not enough 
to integrate these values into education. Taking into consideration that digital competencies include 
pedagogical knowledge in addition to technological, a combination of these proficiencies is a prerequisite 
for implementation of technology in educational process (Kabakgi Yurdakul and Coklar, 2014). Unlike the 
so-called techno-centric integration approach, attention should be focused on the techno-pedagogical 
approach (Kabakci Yurdakul et al., 2012), because the former is focused on technology and teachers 
acquisition of technological knowledge and skills, while the techno-pedagogical integration approach is 
focused on pedagogical aspect of technological integration into educational situations. From the stated 
angle, in this research is represented one of the approaches that is applied in the field of early and 
preschool education — the TPACK model (Kabakci Yurdakul et al., 2012). 

TPACK model for teacher education was shaped by joining assistive technology to existing theoretical 
framework (Marino, Sameshima and Beecher, 2009). By means of the same theoretical framework the 
ICT-TPCK model was also developed (Angeli and Valanides, 2009). Moreover, from this pedagogical 
approach was formed the ICT-TPCK that combines intersection of content, learners, context, and ICT 
components while in other study the pedagogical content knowledge with the web knowledge were 
combined with the aim to create the framework of Technological Pedagogical Content Knowledge-Web 
(Lee and Tsai, 2010). For the purpose of professional development of science teachers’ competencies, 
TPACK model represents the base for the specific integrated model Technological Pedagogical 
Science Knowledge (TPASK) (Jimoyiannis, 2010). Several research further indicate the need for further 
development of this theoretical framework in order to apply it in different areas of education and specific 
subject areas. Despite the numerous papers and research related to the theoretical framework of TPACK, 
there are few papers focused on the application of this theoretical framework in the context of preschool 
education (Chai, Koh and Tsai, 2013; Liang et al., 2013; Voogt et al., 2012; Hsu et al., 2014; Santos 
and Castro, 2021; Valtonen et al., 2017). Insufficient representation of this theoretical framework in the 
context of early and preschool education (ECE) can be attributed to the low level of ICT competencies of 
educators or the lack of resources and technical support in the milieu of early and preschool education 
(Li, 2006). Also, it is precisely because of these factors that are attributed to the underrepresentation of 
this theoretical framework in the context of ECE in later research (Liang et al., 2013). Namely, until the 
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appearance of the mentioned theoretical framework of TPACK (Mishra and Koehler, 2006), there was no 
theoretical framework that would direct the professional development of educators in this field. 

Aware of the possible problems that technology can cause in a child’s development, Liang et al., 
(2013) point out that regardless of them, it is more important that educators create the necessary form of 
TPACK that will best suit their unique educational context. Also, they further believe that given the many 
advantages of the application of technology in the context of education, it is important that its adequate 
application is supported by appropriate knowledge of the theoretical model by educators. This method of 
application is deemed a considerably better choice compared to its avoidance in working with children 
(Liang et al., 2013). The authors of the research related to the application of TPACK in the context of ECE 
point out that it is necessary to test this theoretical model in different contexts given its many potentials 
and application (Voogt et al., 2012; Chai et al., 2013; Voogt and McKenney, 2016; Valtonen et al., 2020). 
In addition, since Chai et al. (2013) further emphasize, that it is essential for the theoretical framework 
to be contextualized for specific content, technology and pedagogy, the aim of this paper is to apply this 
theoretical model in the context of preschool music education. 


Materials and methods 


The objective of the study, research questions, and instrument of data collection 


The purpose of this study is to conduct reliability and validity analysis of instrument — TPACK-deep: 
a technological pedagogical content knowledge scale (Kabakgi Yurdakul et al., 2012; Liang et al., 2013) 
by using Exploratory Factor Analysis (EFA), in order to show adjusted TPACK-deep scale’s application 
in the context of preschool music education. Also, the paper seeks to measure preservice teachers’ self- 
assessment of their knowledge, skills, and competencies regarding technology integration in preschool 
music education. 

In order to accomplish the objective, the following research questions were defined: 

1. Is the reliability and validity of the adopted instrument adequate? 

2. How do preschool teachers assess their technological pedagogical content knowledge (TPACK) 
in the context of preschool music education? 

3. Is there a correlation between the preschool teachers’ years of service and TPACK scales? 


As an instrument of data collection in this research, a TPACK survey was used (Kabakci Yurdakul et 
al., 2012; Liang et al., 2013) which was altered to include digital competencies in the context of preschool 
music education and contains the following subscales: music content knowledge (MCK), pedagogical 
music content knowledge (PMCK), technological knowledge (TK), competencies for using digital tools 
(CFUDT) and technological competencies in the context of music activities (TCCMA), respectively. The 
exploratory factor analyses indicated adequate reliability and validity of the adjusted TPACK-TCCMA 
survey. 


The respondents 


A total of 190 preschool teachers and educators participated in this research. The majority of the 
respondents (N=179; 94,2%) were currently attending graduate study of Preschool teacher education. 
Thereby 69,8% (N=125) were in the first year of graduate study while 30,2% (N=54) attended the second 
year of graduate study. Most of the participants (60,5%; N=115) were currently employed in a preschool 
facility with the average work experience of 11 years. In addition, 35,8% (N=68) of them were not working 
in practice while 3,7% (N=7) had part-time jobs in preschools. The largest number of the participants 
(45,3%; N=86) was in the age group of 18-25 years, 21,1% (N=40) 40-50 years, 17,4% (N=33) 25- 
30 years,15,8% (N=30) 30-40 years and 0,5% (N=1) 50-65 years. The participants were predominantly 
female (N=188; 98,9%) while only 1,1% (N=2) were male, which is in line with the percentage of preschool 
teachers in Croatia. Furthermore, 59,5% (N=113) of the respondents didn’t attend any form of music 
education before joining the faculty, while 40,5% (N=77) acquired some kind of music education before 
attending the faculty of preschool education. Additionally, 46,8% (N=89) attended some form of music 
education for less than a year, 20,5% (N=39) in the duration of 1-3 years, 13,5% (N=25) for less than a 
year, 11,6% (N=22) for 3-6 years, 4,7% (N=9) for more than 10 years and 3,2% (N=6) for 6-10 years. The 
vast majority of participants (N=173; 91,1%) didn’t attend additional forms of ICT courses before gaining 
knowledge in this area on faculty, while 8,9% (N=70) of them participated in some type of ICT education. 
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Results 


The results of the Exploratory Factor Analysis (EFA) revealed that preschool teachers’ responses 
on the instrument TPACK-deep: A technological pedagogical content knowledge scale (Kabakgi Yurdakul 
et al., 2012; Liang et al., 2013) adapted to research digital competencies in the context of preschool 
music education could be grouped into five factors. The factors contained are music content knowledge 
(MCK); pedagogical music content knowledge (PMCK); technological knowledge (TK); competencies for 
using digital tools (CFUDT) and technological competencies in the context of music activities (TCCMA). 
Thereby, principal component analysis as an extraction method with oblimin rotation was used. Items with 
factor loading less than 0,5 were deleted. KMO and Bartlett's Test show that sample size is appropriate 
with a number of variables taken for the study (KMO=,923; Chi square=3809,820, df=453, p<,05). The 
scales accounted for 75,977% of the total variances (Table 2). The Eigenvalues of the five scales listed 
were all greater than one. The reliability (alpha) of the overall scale was 0,96 and the reliability coefficients 
for the scales were from 0,86 to 0,95. This suggests that adapted five scale TPACK-TCCMA for preschool 
music education can be considered adequate for measuring preschool teachers’ digital competencies in 
the context of preschool music education. 

The TPACK-TCCMA survey initially included 33 items, divided in six scales: 

1. content knowledge (CK) was equaled to music content knowledge (MCK) — the scale was 
assessing the preschool teachers’ knowledge about music in general. 

2. pedagogical knowledge (PK) — the scale evaluated pedagogical competencies and methods for 
implementation of music activities in preschool education process. 

3. pedagogical content knowledge was adjusted as pedagogical music knowledge (PMK) — the 
scale was measuring the ability of preschool teachers to implement the various pedagogical strategies for 
acquiring musical content in preschool situations. 

4. technological knowledge (TK) — the scale was used to evaluate the level of preschool educators’ 
digital competencies in the context of general user digital competencies framework. 

5. technological pedagogical and technological content knowledge combined as technological 
music knowledge (TMK) — the scale was assessing the preschool teachers’ competencies necessary to 
use technology in music activities with children. 

6. technological pedagogical content knowledge (TPACK) became technological pedagogical 
music content knowledge (TPACMkK) — the scale was evaluating the implementation of information 
communication technology in order to conduct music activities with children by integrating musical content, 
ICT and the fundamental postulates of music pedagogy. 


Particles from the existing questionnaire which were deleted because of the factor loading less 
than 0,5 were mostly connected with the creation of digital content, thus the respondents were not able 
to create web pages, to regularly follow the advance in new information communication technologies and 
didn’t have a possibility to facilitate children with the appropriate use of ICT for communication during the 
group music activities. The probable reasons for these results lie in the accessibility of ICT in preschool 
facilities as well as in the insufficient preschool teachers’ level of competencies for creating digital content, 
a factor that acquires sustainable level of technological knowledge. 

The results of exploratory factor analysis (EFA), according to Keiser Guttman and Scree plot test 
criterium, with oblimin rotation displayed in Table 1 revealed that responses can be grouped in five scales: 
music content knowledge (MCK); pedagogical content knowledge (PCK), technological knowledge (TK), 
competencies for using digital tools (CFUDT) and technological competencies in the context of music 
activities (TCCMA). The first factor of music content knowledge (MCK) partially merged content knowledge 
(CK) and pedagogical knowledge (PK) from the original survey, consequently consisting of seven items 
used to assess the knowledge about music content and the implementation of music activities in working 
with children. The second factor was pedagogical music content knowledge (PMCK) consisted of six 
items related with the various aspects of implementing music activities (solving problems, understanding 
the content, encouraging the children to express themselves, involve children in practical activities and 
menage the acquisition of knowledge). The third factor was technological knowledge (TK) with three items 
regarding the use of computers, acquiring new digital skills and solving technical problems. The fourth 
factor was competencies for using digital tools (CFUDT) with six items related to the use of social media 
and communication tools (messaging and video calls) in everyday life and supporting children in use of 
technology in the context of music. This factor emerged from the initial technological knowledge (TK) 
scale, while the fifth factor was technological competencies in the context of music activities (TCCMA) 
with eight items initially amalgamated from technological music knowledge (TMK) and technological 
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pedagogical music content knowledge (TPMCK). 

The results of the exploratory factor analysis suggest that adapted five scale TRPACK-TCCMA 
for preschool music education can be considered reliable for measuring preschool teachers’ digital 
competencies in the context of preschool music education, thus answering positively to the first research 
question. 


Table 1 
Rotated Factor Scores from Pattern Matrix (Oblimin Rotation) for the scales of the adapted TPACK- 
TCCMA survey for preschool teachers 


Item Measure Factor 
loadin 

MCK | have sufficient knowledge about music necessary to work with children. -0,81 

MCK | can think about music content on a professional level. -0,83 

MCK Independently, without help, | can understand the musical content that! -0,74 
need to carry out musical activities in working with children. 

MCK | believe that | can sovereignly and safely carry out musical activities in -0,82 
working with children. 

MCK | am able to carry out various forms of musical activities in working with -0,62 


preschool children (singing a song, performing singing games, counting, 
playing Orff instruments, creative activities, etc.). 


MCK | am able to approach the implementation of musical activities in working -0,60 
with children in an integrated way. 
MCK | can plan and implement group music activities in working with children. -0,63 


PMCK _ Without the use of information and communication technology (ICT), |can 0,71 
solve the usual doubts related to the implementation of musical activities 
in working with children. 

PMCK Without the use of ICT, | can help children in various ways to understand 0,87 
music content and acquire musical skills and knowledge. 

PMCK Without the use of ICT, | can deal with the common difficulties that 0,88 
children face in music activities. 

PMCK — Without the use of ICT, | can encourage children to express their own 0,90 
musical experience and experiences, emotions, imagination, etc. 

PMCK _ Without the use of ICT, | can actively involve children in practical music 0 
content and activities. 

PMCK Without the use of ICT, | can encourage children to express their own 0,90 
musical experience and experiences, emotions, imagination, etc. 

PMCK Without the use of ICT, | can actively involve children in practical music 0,88 
content and activities. 

PMCK _ Without the use of ICT, | can direct children to manage the acquisition of 0,86 


music content. 
TK | believe that | possess the digital competencies necessary for the -0,76 
effective use of computers. 
TK | think | can easily acquire new computer/digital skills. -0,74 
TK | know how to solve my own technical problems when using computers -0,84 


and information and communication technology. 

CFUDT | can independently use social media such as Facebook, Instagram, 0,74 
Twitter, etc. 

CFUDT | can independently use digital communication tools to send messages 0,78 
(email, Viber, WhatsApp, Messenger, etc.). 

CFUDT | can independently use digital communication tools for video calls 0,74 
(Skype, Zoom, Google Meet, Webex, etc.). 

CFUDT | am able to facilitate children to use technology to find information about 0,56 
music on their own or with the support of educators, parents or adults. 

CFUDT | am able to support children to use technology to construct different forms 0,62 
of knowledge presentation (e.g., music-didactic games). 

CFUDT | have a capacity to make it easier for children to collaborate with each 0,55 
other using technology (in pairs or in small groups). 
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TCCMA | am able to use various computer programs created to acquire musical 0,74 
knowledge. 

TCCMA _ | know information and communication technologies that | can use to 0,69 
facilitate the adoption of music content. 

TCCMA | can use appropriate information and communication technologies to 0,/0 
present music content (e.g., multimedia sources, music picture books in 
multimedia format, animated music content, etc. 

TCCMA | can use some specialized computer games to check the acquired 0,65 
musical skills and knowledge of children (e.g., sound memory, games for 
recognizing sounds, instruments, etc.) 

TCCMA | can choose the information and communication technologies that! will 0,77 
use to improve and enhance the way of conducting activities in working 
with children. 

TCCMA _ | canuse strategies that combine content, technologies and methods and 0,81 
implement them in the process of conducting musical activities in working 
with children. 

TCCMA _ | can provide guidance in helping others to coordinate the use of content 0,71 
and information and communication technologies in their preschool. 

TCCMA | can design music activities that appropriately integrate music content, 0,77 
information and communication technology and the basic laws of music 
pedagogy for learning appropriate for preschool children. 
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Figure 1. Scree plot 


www.ijcrsee.com 
82 


Baélija SuSi¢é, B., & Micija Pali¢é, M. (2022). Digital Competencies in the Context of Preschool Music Education, International 
Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 10(2), 77-87. 


Table 2 
Total Variance Explained 


Extraction Sums of Squared 


Component Initial Eigenvalues Loadings 
Total % of Cumulative Total % of Cumulative 
Variance % Variance % 
1 13.85 46.15 46.15 13.85 46.15 46.15 
2 3.99 13.30 59 45 3.99 13.30 59 45 
3 2.08 6.92 66.38 2.08 6.92 66.38 
4 1.56 521 71.59 1.56 521 71.59 
5 1.32 439 75.98 1.32 439 75.98 
Table 3 
Correlations for five factors 
| 2 3 4 5 
1 0.27 0.36 -032 -0,30 
2 0.23 -0,52 -0,21 
3 -031 -0,36 
4 0.35 
5 


The second research question led us to explore the self-assessment of preschool teachers’ 
regarding the technological pedagogical content knowledge (TPACK-TCCMA) in the context of preschool 
music education. The respondents’ mean scores on the five scales of the adjusted TPACK-TCCMA survey 
(presented in Table 4) for the factors obtained were all over the mid theoretical range. The preschool 
teachers attained the highest scores on the competencies for using digital tools (CFUDT) scale with an 
average of 4,46 per item following a technological knowledge (TK) scale with an average of 4,17 per 
item on a 1 — 5 Likert scale. The lowest scores of the adjusted TPACK-TCCMA scale preschool teachers 
attained on the pedagogical music content knowledge scale (PMCK) with an average of 3,70 per item, 
and technological competencies in the context of music activities scale (TCCMA) with an average of 3,66 
per item. These results indicate that most of the preschool teachers tend to demonstrate high agreement 
with items implying their high digital tools competencies as well as their technological knowledge. 
Nevertheless, these results suggest that a number of preschool teachers distinguished the use of proper 
instruction to teach the premeditated music content knowledge (PMCK) and possessed the capacity to 
adjust technological competencies in performing music activities with preschool children. 


Table 4 
Descriptive data on the five scales of adjusted TPACK-TCCMA survey 
Mean St d. Skewness Kurtosis 
Deviation 
Statistic Std. Error Statistic Std. Error 

MCK 3,87 0,79 077 0,18 1,01 0.35 
PMCK 3,70 0.87 -0,40 0,18 -0,04 0,35 
TK 417 0,86 -1,15 0,18 0,96 0,35 
CFUDT 446 0,62 -2,05 0,18 6,63 0,35 
TCCMA 3,66 0.89 0.47 0,18 -0,35 0,35 


The last part of this research examined the role of preschool teachers’ experiences and praxis in 
their responses to the adjusted TPACK-TCCMA survey. For this purpose, participants were divided into 
two independent groups: those with working experience in a preschool facility and participants without 
such experience. An independent sample t-test is used to identify these differences. The mean score of 
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participants with experience in praxis was ,64 with a standard deviation of ,06 while participants without 
praxis scored a mean value of ,59 with a deviation of ,07 (Table 5). Equality of variance was confirmed 
with Levene’s Test (Table 6) whose significance value was higher than ,05 (F=,016, p=,90). Results of 
the t-test for independent samples showed that, on the population level, participants with experience in 
preschool practice scored significantly higher results on adjusted TPACK-TCCMA survey (t= -2,143, df= 
181, p<,05). 


Table 5 
Descriptive data regarding the working experience 

Me (SD) Mne (SD) t df p 
Adjusted TPACK 3,84 404 


total result (0,64) (0,60) 2,149 181 0,033 


Legend: ME= Mean score for preschool teachers with experience in praxis, MNE= Mean score for 
preschool teachers with no experience in praxis, SD= standard deviation, t=t-test value, df=degrees of 
freedom, p= level of significance 


Table 6 
The results of the Levene’s test for equality of variances 


Levene's Test for 
Sig. (2-  Differenc 


F Sig. t 
9 tailed) e 
Equal 

total ‘ 

variances ,016 899 -2,143 181 ,033 -,204 
score 

assumed 

Discussion 


In this research, we have explored the self-assessment of preschool teachers’ digital competencies 
and their implementation in the context of preschool music education by using the modified TPACK- 
TCCMA survey initially created on the basis of the combined questionaries TPACK (Kabakgi Yurdakul et 
al., 2012) and TPACK-deep: a technological pedagogical content knowledge scale (Liang et al., 2013). 
Primary, the reliability and validity analysis of instrument combined from different factors was confirmed 
like in previous studies (Liang et al., 2013; Hsu et al., 2014; Kabakgi Yurdakul et al., 2012; Lee and Tsai, 
2010; Jimoyiannis, 2010) while finding similarities in merging factors (Liang et al., 2013; Lee and Tsai, 
2010), thus creating a five scale TPACK model (Lee and Tsai, 2010; Valtonen et al., 2017) adequate for 
measuring preschool teachers’ digital competencies in the context of preschool music education (Kabakci 
Yurdakul et al., 2012). 

Upon the validation of the instrument, the respondent sample was analyzed in order to present the 
fact that 59,5% of the participants didn’t have any form of music education and 91,1% were without the 
additional ICT education. These are the reasons why the results obtained for the factors of pedagogical 
music content knowledge scale (PMCK) and technological competencies in the context of music activities 
scale (TCCMA), were the lowest among the mean scores which differ from particular research (Hsu et al., 
2014) being in the meantime in line with the other research (Liang et al., 2013). Furthermore, the greatest 
knowledge is shown on the competencies for using digital tools (CFUDT) scale with an average of 4,46 
per item, succeeded with an average of 4,17 per item on a technological knowledge (TK) scale, which 
is in line with the constatation that the so-called Z-generation predominant in this research possessed 
the highest level of general digital competencies and were consequently familiar with the use of ICT at 
the substantial point, although Hsu and Chen (2018) specified that “results differ from the perception 
that younger teacher will tend to have more technological knowledge”. This is also in correlation with 
several studies regarding the necessary level of digital competencies as a prerequisite to implementation 
of technology in educational process (Panagiotakou and Pange, 2010; Hsu, Tsai and Liang, 2011; Ralph 
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and Petrina, 2018). 

In the final part of this research the role of preschool teachers’ experiences and praxis in their 
responses to the adjusted TPACK-TCCMA survey were examined. The results showed that participants 
with experience in preschool practice obtained significantly higher results on adjusted TPACK-TCCMA 
survey (t= -2,143, df = 181, p<,05), indicating the praxis experience as an important factor of implementing 
technology in performing music activities with children in preschool education context (Liang et al., 2013). 


Conclusion 


The contribution of this paper is reflected in the application of the theoretical model TRACK-TCCMA 
in the context of ECE and its adaptation in music education. Although the obtained results indicate that 
the work experience of educators is a significant factor that contributes to better self-assessment of 
educators’ competencies in using digital tools (CFUDT) (M = 4,46), it is necessary to further develop both 
musical and pedagogical competencies of educators so that competencies for using digital tools (CFUDT) 
could be applied in the context of preschool music education. Also, it is necessary to further develop 
the technological, pedagogical and musical competencies of educators in the field of technological and 
pedagogical knowledge both during their studies and within their lifelong education. The modern way of 
life requires adaptation to new generations, the so-called Generation Alpha growing up using technology. 
Therefore, it is necessary to bring musical knowledge and skills closer to children. In this way, it will 
considerably contribute to the further development of both the child’s musical and creative abilities. In 
addition, such an approach to music education will also contribute to the development of the digital 
competencies of children. 


Acknowledgements 


The authors express their gratitude to all the research participants. 


Conflict of interests 
The authors declare no conflict of interest. 


References 


Angeli, C., & Valanides, N. (2009). Epistemological and methodological issues for the conceptualization, development, and 
assessment of ICT-TPCK: Advances in technological pedagogical content knowledge (TPCK). Computers & Education, 
52, 154-168. https://doi.org/10.1016/}.compedu.2008.07.006 

Bauer, W. |., Reese, S., & McAllister, P. A. (2003). Transforming music teaching via technology: The role of professional 
development. Journal of Research in Music Education, 51(4), 289-301. httos://doi.org/10.2307/3345656 

Belland, B. R. (2009). Using the theory of habitus to move beyond the study of barriers to technology integration. Computers 
& Education, 52(2), 353-364. https://doi.org/10.1016/}.compedu.2008.09.004 

Bingimlas, K. A. (2009). Barriers to the Successful Integration of ICT in Teaching and Learning: A Review of Literature. Eurosia 
Journal of Mathematics, Science and Technology Education, 5(3), 235-245. https://doi.org/10.12973/ejmste/75275 

Brinkerhoff, R. O. (2006). Telling training’s story. San Francisco, CA: Berrett-Koehler. 

Bullock, E. P., Shumway, J. F., Watts, C. M. & Moyer-Packenham, P. S. (2017). Affordance access matters: Preschool children’s 
learning progressions while interacting with touch-screen mathematics apps. Technology, Knowledge and Learning, 
22(3), 485-511. https://doi.org/10.1007/s10758-017-9312-5 

Chai, C.-S., Koh, J. H.-L., & Tsai, C.-C. (2013). A Review of Technological Pedagogical Content Knowledge. Journal of 
Educational Technology & Society, 16(2), 31-51. Retreived from httops:/Awww.jstor.org/stable/jeductechsoci.16.2.31 

Chaudron, S. (2015). Young Children (0-8) and digital technology: A qualitative exploratory study across seven countries. 
Luxembourg: Publications Office of the European Union. 

Chen, F.-H., Looi, C.-K., & Chen, W. (2009). Integrating technology in the classroom: A visual conceptualization of teachers’ 
knowledge, goals and beliefs. Journal of Computer Assisted Learning, 25(5), 470-488. https://doi.org/10.1111/).1365- 
2729.2009.00323.x 

Common Sense Media. (2017). The Common Sense Census: Media Use by Kids Age Zero to Eight. Retrieved February 
20, 2022, Retreived from https://www.commonsensemedia.org/sites/default/files/research/report/csm_zerotoeight_ 
fullreport_release_2.pdf 

Dogan, S., Dogan, N.A., & Celik, |. (2021). Teachers’ Skills to integrate Technology in Education: Two path models explaining 
instructional and application software use. Education and Information Technologies, 26, 1311-1332. https://dol. 
org/10.1007/s10639-020-10310-4 

Herodotou, C. (2018). Mobile games and science learning: A comparative study of 4 and 5 years old playing the game Angry 
Birds. British Journal of Educational Technology, 49(1), 6-16. https://doi.org/10.1111/bjet.12546 

Hew, K. F., & Brush, T. (2007). Integrating Technology into K-12 Teaching and Learning: Current Knowledge Gaps and 


www.ijcrsee.com 
85 


Baélija Susi¢, B., & Micija Pali¢, M. (2022). Digital Competencies in the Context of Preschool Music Education, International 
Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 10(2), 77-87. 


Recommendations for Future Research. Education Technology Research and Development, 55, 223-252. https://doi. 
org/10.1007/s11423-006-9022-5 

Hsu, C.-Y., Liang, J.-C., Chai, C.-S. & Tsai, C.-C. (2014). Exploring Preschool Techers’ Technological Pedagogical Content 
Knowledge of Educational Games. Journal of Educational Computing Research, 49(4), 461-479. https://doi. 
org/10.2190/ec.49.4.c 

Hsu, C.-Y., Tsai, C.-C. & Liang, J.-C. (2011). Facilitating Preschoolers’ Scientific Knowledge Construction via Computer Games 
Regarding Light and Shadow: The Effect of the Prediction-Observation-Explanation (POE) Strategy. Journal of Science 
Education and Technology, 20(5), 482-493. https://doi.org/10.1007/s10956-011-9298-z 

Hsu, L., & Chen, Y.-J. (2018). Teachers’ Knowledge and Competence in the Digital Age: Descriptive Research within the 
TPACK Framework. International Journal of Information and Education Technology, 8(6), 455-458. https://doi: 
10.181 78/ijiet.2018.8.6.1081 

llari, B., & Gluschankof, C. (2009). Music in the early years: Research, theory and practice [Editorial]. Early Child Development 
and Care, 179(6), 685-693. https://doi.org/10.1080/03004430902944 171 

Inan, F., & Lowther, D. (2010). Factors affecting technology integration in K-12 classrooms: A path model. Educational 
Technology Research and Development, 58(2), 137-154. https://doi.org/10.1007/s11423-009-9132-y 

International Society for Technology in Education. [ISTE]. (2014). The ISTE Standards for Teachers. Retrieved February 20, 
2022, Retrieved from http://www. iste.org/docs/pdfs/20-14_ISTE_Standards-T_PDF.pdf 

Jimoyiannis, A. (2010). Designing and implementing an integrated technological pedagogical science knowledge framework 
for science teachers’ professional development. Computers & Education, 55(3), 1259-1269. https://doi.org/10.1016/j. 
compedu.2010.05.022 

Kabakci Yurdakul, |. & Coklar, A. N. (2014). Modeling Preservice Teachers’ TPACK Competencies Based on ICT Usage. 
Journal of Computer Assisted Learning, 30(4), 363-376. https://doi.org/10.1111/jcal.12049 

Kabakci Yurdakul, |., Odabasi, H. F., Kilicer, K., Goklar, A. N., Birinci, G. & Kurt, A. A. (2012). The development, validity and 
reliability of TPACK-deep: A technological pedagogical content knowledge scale. Computers & Education, 58(3), 964- 
977. https://doi.org/10.1016/j.compedu.2011.10.012 

Karaca F., Can, G. & Yildirim, S. (2013). A path model for technology integration into elementary school settings in Turkey. 
Computers & Education, 68(1), 353-365. https://doi.org/10.1016/j.compedu.2013.05.017 

Lave, J., & Wenger, E. (1991). Situated learning: Legitimate peripheral participation. Cambridge: Cambridge University Press. 
https://doi.org/10.1017/cbo9780511815355 

Lee, M.-H., & Tsai, C.-C. (2010). Exploring Teachers’ Perceived Self Efficacy and Technological Pedagogical Content 
Knowledge with Respect to Educational Use of the World Wide Web. Instructional Science: An International Journal of 
the Learning Sciences, 38(1), 1-21. httos://doi.org/10.1007/s11251-008-9075-4 

Li, H. (2006). Integrating information and communication technologies into early childhood curriculum: Chinese principals’ 
views of the challenges and opportunities. Early Education & Development, 17(3), 467-487. https://doi.org/10.1207/ 
$15566935eed1703_7 

Liang, J.-C., Chai, C. S., Koh, J.H.L., Yang, C.-J., & Tsai, C.-C. (2013). Surveying in-service preschool teachers’ technological 
pedagogical content knowledge. Australasian Journal of Educational Technology, 29(4), 581-594. https://doi. 
org/10.14742/ajet.299 

Lum, C.-H., & Shehan Campbell, P. (2007). The Sonic Surrounds of an Elementary School. Journal of Research in Music 
Education, 55(1), 31-47. https://doi.org/10.1177/002242940705500104 

Mantilla, A., & Edwards, S. (2019). Digital technology use by and with young children: A systematic review for the Statement 
on Young Children and Digital Technologies. Australasian Journal of Early Childhood, 44(2), 182-195. https://doi. 
org/10.1177/1836939119832744 

Marino, M., Sameshima, P., & Beecher, C. (2009). Enhancing TPACK with Assistive Technology: Promoting Inclusive Practices 
in Pre-service Teacher Education. Contemporary Issues in Technology and Teacher Education, 9(2), 186-207. https:// 
www.learntechlib.org/primary/p/30279/ 

McKinnon, |. (2005). Children’s music journey: the development of an interactive software solution for early childhood music 
education. Computers in Entertainment, 3(4), 1-10. https://doi.org/10.1145/1095534.1095547 

McPake, J., Plowman, L., & Stephen, C. (2013). Pre-school children creating and communicating with digital technologies in 
the home. British Journal of Educational Technology, 44(3), 421-431. https://doi.org/10.1111/.1467-8535.2012.01323.x 

Ministry of Science and Education of the Republic of Croatia [MSE]. (2011). Nacionalni okvirni kurikulum za predskolski odgoj 
i obrazovanje te opce obvezno i srednjoskolsko obrazovanje [National framework curriculum for preschool education 
and general compulsory and high school education]. Zagreb: Ministarstvo znanosti, obrazovanja i sporta. 

Ministry of Science and Education of the Republic of Croatia [MSE]. (2014). Nacionalni kurikulum za rani predskolski odgoj i 
obrazovanje [National curriculum for early preschool education]. Zagreb: Ministarstvo znanosti, obrazovanja i sporta. 

Mishra, P., & Koehler, M. J. (2006). Technological Pedagogical Content Knowledge: A Framework for Teacher Knowledge. 
Teachers College Record, 108(6), 1017-1054. https://doi.org/10.1111/).1467-9620.2006.00684.x 

National Council for Accreditation of Teacher Education [NCATE]. (2008). Professional Standards for the Accreditation of 
Teacher preparation Institutions. Retrieved February 20, 2022, https://files.eric.ed.gov/fulltext/ED502043 pdf 

O'Neill, S.A. (2012). Becoming a music learner: Towards a theory of transformative music engagement. In McPherson, G. E., 
& Welch, G. (Eds.), The Oxford handbook of music education (Vol. 1, Pp. 163-186). New York: Oxford University Press. 
https://doi.org/10.1093/oxfordhb/9780199730810.013.0010_update_001 

Ofcom. (2017). Public Service Broadcasting Annual Research Report. London: Ofcom. 

Panagiotakou, C., & Pange, J. (2010). The use of ICT in preschool music education. Procedia Social and Behavioral Sciences, 
2(2), 3055-3059. https://doi.org/10.1016/|.sbspro.2010.03.464 

Parra-Damborenea, J. (2014). Reactblocks: A 3D tangible interface for music learning. Master thesis, University of Pompeu 
Fabra. Retrieved February 21, 2022, http://mtg.upf.edu/node/3085 

Paule-Ruiz, M. D. P., Alvarez-Garcia, V., Pérez-Pérez, J. R., Alvarez-Sierra, M., & Trespalacios-Menéndez, F. (2017). Music 
learning in preschool with mobile devices. Behaviour & Information Technology, 36(1), 95-111, https://doi.org/10.1080 
10144929X.2016.1198421 


www.ijcrsee.com 
86 


Baélija SuSi¢é, B., & Micija Pali¢é, M. (2022). Digital Competencies in the Context of Preschool Music Education, International 
Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 10(2), 77-87. 


Ralph, R. & Petrina, S. (2018). Social learning with mobile devices in preschool classrooms. European Journal of STEM 
Education, 3(3), 12. https://doi.org/10.20897/ejsteme/3872 

Riley, P. (2013). Teaching, Learning, and Living with iPads. Music Educators Journal, 100(1), 81-86. https://doi. 
org/10.1177/0027432113489152 

Rose, D. H., & Meyer, A. (2002). Teaching Every Student in the Digital Age: Universal Design for Learning. Alexandria, VA: 
Association for Supervision and Curriculum Development. 

Santos, J. M., & Castro, R. D. R. (2021). Technological Pedagogical Content Knowledge (TPACK) in action: Application of 
learning in the classroom by pre-service teachers (PST). Social Sciences & Humanities Open, 3(1), 100110. https:// 
doi.org/10.1016/j.ssaho.2021.100110 

Savage, J. (2007). Reconstructing Music Education through ICT. Research in Education, 78(1), 65-77. https://doi.org/10.7227/ 
rie.78.6 

Scherer, R., Siddig, F., & Tondeur, J. (2019). The technology acceptance model (TAM): A meta-analytic structural equation 
modeling approach to explaining teachers’ adoption of digital technology in education. Computers & Education, 128, 
13-35. https://doi.org/10.1016/).compedu.2018.09.009 

Shehan Campbell, P., & Lum, C.-H. (2007). Live and Mediated Music meant just for Children. In Smithrim, K. & Upitis, R. (Eds.), 
Listen to their voices: Research and practice in early childhood music (pp. 319-329). Waterloo, ON: Canadian Music 
Educators’ Association. 

Shillady, A., & Parikh, M. (2012). Technology and young children. New tools and strategies for teachers and learners. Young 
Children, 67(3), 10-13. Retrieved from https://www.proquest.com/openview/4f4066e4559ac159d29205f758e7cofe/1? 
pq-origsite=gscholar&cbl=27755 

Valtonen, T., Leppanen, U., Hyypia, M., Sointu, E., Smits, A., & Tondeur, J. (2020). Fresh perspectives on TPACK: Pre-service 
teachers’ own appraisal of their challenging and confident TPACK areas. Education and Information Technologies, 25, 
2823-2842, https://doi.org/10.1007/s10639-019-10092-4 

Valtonen, T., Sointu, E., Kukkonen, J., Kontkanen, S., Lambert, M. C., & Makitalo-Siegl, K. (2017). TPACK updated to measure 
pre-service teachers’ twenty-first century skills. Australasian Journal of Educational Technology, 33(3), https://doi. 
org/10.14742/ajet.3518 

Vestad, |. L. (2013). Barns bruk av fonogrammer. Om konstituering av musikalsk mening i barnekulturelt perspektiv [Children’s 
uses of recorded music: On the constitution of musical meaning from the perspective of children’s culture]. Doctoral 
dissertation, University of Oslo. Retrieved February 21, 2022, http://urn.nb.no/URN:NBN:no-59038 

Vestad, |. L. (2014). Children’s subject positions in discourses of music in everyday life: Rethinking conceptions of the child 
in and for music education. Action, Criticism, and Theory for Music Education, 13(1), 248-278. http://hdl.handle. 
net/11250/276990 

Voogt, J. & McKenney, S. (2016). TPACK in teacher education: Are we preparing teachers to use technology for early literacy? 
Technology, Pedagogy and Education, 26(1), 69-83. https://doi.org/10.1080/1475939X.2016.1174730 

Voogt, J., Fisser, P., Pareja Roblin, N., Tondeur, J., & van Braak, J. (2012). Technological pedagogical content knowledge: A 
review of the literature. Journal of Computer Assisted Learning, 29(2), 109-121. Retrieved February 21, 2022, https:// 
doi.org/10.1111/.1365-2729.2012.00487.x 

Wise, S., Greenwood, J., & Davis, N. (2011). Teachers’ Use of Digital Technology in Secondary Music Education: Illustrations of 
Changing Classrooms. British Journal of Music Education, 28(2), 117-134. https://doi.org/10.1017/S0265051711000039 


www.ijcrsee.com 
87 


